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Ⅰ Summary of the Research and Findings in English
(Laura MacGregor)
In recent years, there has been great interest in university English entrance
examinations in Japan, with attention focused particularly on the reading
passages. This has motivated a growing body of research into recent and
current exam contents and their ramifications for test-takers, test makers and
for the universities which produce them. Besides inhouse tests, the National
Center for University Entrance Exams, commonly referred to as the center
shiken (or center test, as it will be called here) is used by all national and public




Brown and Yamashitaʼs 1995 studies of 21 entrance exams for English majors
were watershed works (1995a; 1995b). Their comparison of public and private
university entrance exams and the center tests for 1993 and 1994 revealed that
in the university exams, there were wide ranges in the number of reading
passages, the reading difficulty, task type and topic type, with the reading level
observed to be high for the test population. Most items were receptive, testing
reading comprehension rather than other skills such as listening comprehen-
sion, grammar, or translation, but used a wide variety of task types, requiring
test-takers to be skilled in answering various types of questions. The center
tests used comparatively shorter, easier reading passages, had the least
variation in number of passages and item types, and was the shortest in
duration.
Kimura and Visgatis (1996) found that the reading level difficulty on junior
college entrance exams was higher than that found in reading passages in
senior high school textbooks, suggesting that there was a mismatch between
what students were trained to do in school and what was expected of them on
the entrance exams. Further evidence of the above is noted by Guest (2000),
who found that the types of items on entrance exams tend to be content-
oriented rather than grammar-based, while high school instruction focuses
more on grammar than on reading for meaning.
Kikuchiʼs recent study (2006) compares Brown and Yamashitaʼs 1994 data
with the 2004 exams for the same universities. The ten-year spread shows little
differences in the reading difficulty or task type, with receptive items still being
the norm. He concludes that one reason that entrance exams for these
prestigious universities have not changed over a decade, despite changes in the
courses of study for junior and senior high school and changes in society
prompted by the rapid globalization of Japan, is that high-ranking universities
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such as the ones in these studies are free from pressure to attract students, and
can therefore set exams as they like.
The purpose of the present study is to examine the reading passages of over
300 words in English entrance exams over three years, 2004-2006, in four
faculties of seven prestigious private universities and to compare the results
with those found in the Gakushuin University English entrance exams and the
center tests for the same period. The research questions are:
1. How difficult are the long reading passages?
2. What are the differences in the levels of reading passage difficulty in terms
of vocabulary?
3. What types of texts and what topics are used?
4. What types of items are used and how varied are they?
5. What skills are measured in the reading passages?
As noted above, the previous studies examined the complete entrance exams
for English departments only. Since this study looks specifically at the longer
reading passages in exams across four faculties, (law, economics, literature, and
science or their equivalents), it is hoped that the results give a wider picture of
what universities are requiring their applicants to be able to read and
manipulate on the tests. Further, this study is different from the above in that
besides examining reading difficulty levels, it looks at vocabulary levels in the
texts to determine the range and level of vocabulary on the exams as compared
to the vocabulary students are taught at high school. Finally, this study differs
from previous research in that it looks at the range of text type, topic, and types
of tasks.
This part of the paper will report in English the results for the entire data set.
The tables referred to in the discussion below appear at the end of this part of
the paper. The complete raw data sheets（総合分析表）are at the end of the
Japanese section. Since this researcher focused on data analysis of the center





Standardized university entrance screening tests developed by or in
cooperation with the Ministry of Education date back to at least 1945 when a
national Scholastic Aptitude Test was introduced. It was followed by a new set
of tests in the 1960s, which were subsequently replaced by the First-Stage Joint
Achievement Test in 1979 for national and public universities (MEXT 1990, A
Brief History).
Officially named the Daigaku Nyugakusha Senbatsu Daigaku Nyushi Center
Shiken (大学入学者選抜大学入試センター試験) , the center test was intro-
duced in 1990. It is a series of multi-subject exams which were developed in yet
another attempt at educational reform. The aim this time was to use an
improved scholastic achievement test which would help individual universities
adopt a distinctive selection process and help students advance to a university
appropriate to their abilities and aptitudes (Ministry of Education, 1990,
Introduction of the NCUEE Examination). Its wide use by universities is
evidenced by the large number of test-takers each year: 433,000 students sat for
the test in 1990 and nearly 500,000 in 2006.
Two versions of the center test (本試験 , hon-shiken or main exam, and追試
験 , tsui-shiken or makeup exam) are given at test centers nationwide a week
apart each year in January, with the second test being administered to
applicants unable to take the first exam. The English exam is an 80-minute, 200-
point multiple-choice marksheet instrument in six sections with a total of 50-60
items. Test rubrics (task instructions) are given in Japanese, while most of the
questions and distractors are written in English. The center tests used in this
study contain six large items, with all items in English except 5(ii). Briefly, the
six items and task types are: 1. (i) accent/word stress in sentences; (ii)
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sentence stress in short conversation; 2. (i) vocabulary/grammar cloze in
sentences; (ii) short conversation sentence cloze; and (iii) word order in
sentences; 3. (i) phrase ordering in short text; (ii) sentence ordering in short
text; (iii) sentence ordering in long text; 4. long text with graph: (i) graph; (ii)
cloze comprehension; 5. conversation: sentence ordering; (ii) visual T/F; (iii)
comprehension in Japanese; (iv) T/F statements; and 6. long text; Q and A.
The next section introduces the method of analysis that this study used for
the reading passages for a total of eight private university exams and both
versions of the center tests for 2004, 2005, and 2006.
Method
Materials: Asmentioned above, the long reading passages (of over 300 words1)
in the English entrance exams of Gakushuin University and seven prestigious
universities were selected for analysis. The group of seven were determined to
be of at least the same rank of university as Gakushuin University or higher.
The universities are: Keio,Waseda, Sophia, Rikkyo, Chuo, Aoyama Gakuin, and
Meiji. Four exams from four faculties of each university for each of the years
2004, 2005 and 2006 were used, for a total of 96 exams. The four faculties
correspond to the Gakushuin equivalents of law, economics, literature (or
letters), and science (for Rikkyo and Gakushuin, but engineering for the other
six). Since the center test is a national yardstick for university entrance and also
a screening tool used by some of these private universities (including Waseda,
Rikkyo, Chuo, Aoyama Gakuin, and Meiji; National Center for University
Entrance Examinations, 2002〜), it was included for comparison. Both themain
English exams and makeup exams for the center test (except for the makeup
for 2006, which was not published due to a policy change) for the same three
years were used, for a total of five test papers.2
Procedure: The exams were first downloaded from the Xam English CD-ROMs
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(2004-2006) , which contain several hundred entrance exams and the center
test, along with the test answers, translations and explanations. The software
also categorized each item by type and this information was used as part of the
descriptive analysis.
Three other tools were used for analysis:Tango level checker, ver. 6.3 (word
level checker; e-cast, 2006), JACET8000 bunseki program (JACET8000
analysis program; JACET, 2004) and Microsoft Word (2004). Before running
these analyses, the researchers made sure the exam texts were complete (i.e.,
words filled into blanks, sentences ordered into paragraphs, etc.).
（ⅰ） Tango level checker (e-cast, 2006), also CD-ROM software, analyses the
vocabulary level of a text based on a corpus of English textbooks used in
junior and senior high schools as well as all of the center test exams from
1990. It determines the vocabulary level of a passage by comparing it to
the vocabulary frequency in the corpus. Individual words and the
vocabulary in text passages are evaluated according to the number or
percentage of words at a certain level in school years: i.e., above junior
high school year 1.
（ⅱ） JACET8000 analysis program (2004) is an online database supervised
by a research group of the Japan Association of College English
Teachers (JACET). It is an 8000-word, eight-level vocabulary measure-
ment based mainly on the British National Corpus and secondarily on a
sub-corpus of materials in the public domain (JACET, 2004). The levels
reflect vocabulary frequency found in the corpora: level one contains the
firstmost frequent 1000 words in the corpus, etc.3 This study checked for
vocabulary at level five or higher, which was determined to be beyond
the level of test-takers since the vocabulary level of students completing
high school is 4,000-5,000 words.
（ⅲ） Microsoft Word (2004) wordprocessing software was used for each
passage to check the number ofwords and the reading level based on the
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Flesch Reading Ease (FRE) and Flesch-Kincaid Grade Level (F-K) .
These two reading level assessment tools were chosen since they are
among the most accessible and most frequently used in reading level
research (Brown and Yamashita, 1995a, 1995b; Kimura and Visgatis,
1996; Alderson, 2000; MacGregor, 2004; Kikuchi, 2006).
Briefly, both the FRE and F-K calculate the reading level of a passage using
sentence and word lengths, since word length in English is roughly related to
word frequency. Shorter words tend to appear more frequently (Alderson,
2000, p.71). The FRE plots scores on a scale of 0-100, from very difficult to very
easy, with 60-70 being the optimal range. FRE scores are somewhat easier to
compare than F-K, which correspond to a U.S. grade-school scale for native
English speakers from grade 5 to college graduate level.
Additional descriptive analyses were provided by the volumes of the Zenkoku
daigaku nyushi mondai: Eigo (National university English entrance exams)
(Obunsha, 2004, 2005, 2006) which are year-by-year collections of a selection of
exam papers. They also contain various descriptions about the items in their
appendixes. Of these, the text type and genre categories were consulted for this
analysis.
Results
1. How difficult are the long reading passages?
Table 1 shows that universities used between one and four long reading
passages of over 300 words. The average length of reading passage ranged from
a low of 397 words in Chuoʼs science exam to 1,021 words in Keioʼs literature
exam (Table 2; the longest passage was 1,662 words. This was the only item on
the Keio literature exam in 2005) . Average passage word lengths by faculty
reported for each university in Table 1 shows wide variations, with the
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exception of Gakushuin, which used passages of more similar length for each
faculty than the other universities. The Flesch readability index reveals that the
passages ranged in difficulty from 40.7 (Waseda science) to 73.7 (Meiji
science). These levels indicate a range from “difficult,” targeted at a native
English-speaking college level freshman (40-50) to “fairly easy” (70-80). The
Flesch-Kincaid indexes indicate a range from midway through grade six to
grade 12, which is somewhat wider than the FRE but is within the same range.
Sophia and Aoyama were the most difficult across all faculties, with average
FREs of 46.4 (Sophia 47 and Aoyama 46.6) each and F-K indexes of 10.8 and 11.1
respectively. The easiest passages, according to readability indexes were Chuo
(60.8/9.2) and Meiji (59.2/9.0). Sophiaʼs reading passage difficulty levels were
the most uniform across faculties by FRE, with only a 4-percentage point
spread.
As we were interested in comparing the 7 universities with Gakushuin and
the center test, Table 3 shows the data averages for these three groups. The
average FRE for the 7 universitiesʼ passages was 52.0, Gakushuinʼs FRE was
52.4, both thus in the “fairly difficult” range. The center testʼs was a higher 62.4,
in the range of “plain English,” according to Flesch (cited in MacGregor, 2004,
p.141), suggesting that the center test items are somewhat easier to read.
2. What are the differences in reading level difficulty in terms
of vocabulary?
Many exams used more than 10% of vocabulary above high school year 2
(Tables 1 and 2), with Meijiʼs economics exam topping the list at 18.4%. The 7-
university average was 11.1%, with Gakushuin close behind with 9.9% (Table
3). The center test used fewer words outside studentsʼ expected schooling, with
5.1% above 2nd-year high school level. This is confirmed by a low 2.8%
JACET8000 score. The 7 universities and Gakushuin used 5.6% and 4.2% words
大学英語入試問題の調査分析（早坂 信、Laura MacGregor、中島和郎、大森裕二）
― 147 ―
above center test level. The average JACET8000 level was 6.1% for the 7
universities. Gakushuin reported a score of 5.1% for this. Of the three
vocabulary measurement indicators used, the data show that JACET8000 level
5 and above results seems to correspond fairly closely to the above center test
level results.
The percentages of above center level and above SHS year 2 look small, but in
real terms, they are significant. For example, with the 7-university average of
11.1% of vocabulary above SHS2 in an average-length 688-word passage
translates to 76.4 words. Using the same average of 688 words, the 5.6% result
for average words above center level yields 38.5 words. These gross figures are
rather higher than Gakushuinʼs average scores of 47 words above SHS2 level
(9.9%) and 20 words above center level (5.6%), but still relative to the average
passage length.
3. What types of texts and what topics are used?
For the long passages examined, there were five types of text, the data for
which came from Xam, Obunshaʼs exam collections, and from looking at the
texts themselves. In order of frequency they are, translating from the original
Japanese: general-interest/general information piece (ronsetsubun, 論説文) ,
essay, story, biography, email, and “other.” The data are reported in Table 4.
The seven universities used general-interest/information articles 68% of the
time, as did Gakushuin in 75% of the texts. The Center test used them in 67% of
the passages. Essays were used 18% of the time by the seven universities, 25%
by Gakushuin and 13% by the center test. Stories appeared in 8.4% of the 7
universitiesʼ exams and 20% of the center tests, and biographies, email, and
other text types were used by the 7 universities minimally.
With at least 25 topics for the texts (Obunsha 2004-2006) , it is difficult to
make more than general observations about the topics used among the 7
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universitiesʼ exams. Four topics which appeared regularly, though, were
health/medicine, transportation/public transit, education/school, and mar-
riage/friends. There was also a clear tendency for science-related topics
(chemistry, earth/universe, animals, machines/computers) to be used in
science exams as 10 of the 35 exams (29%) used these topics.
The center tests and Gakushuin exams fall more neatly into dominant text
topic categories: the center tests had four passages each out of 15 (27% each)
on friends/human relations and health/medicine. Gakushuinʼs exam topics could
also be divided into dominant categories, with society, culture, and chemistry
appearing in 25% of the passages each.
4. What types of items are used and how varied are they?
The tests use such a wide variety of item types that it is difficult to make more
than general observations about them. Looking at the exams for 2004 for the 7
universities, all 12 exams for Gakushuin and all five of the center tests, item
types include: translations of short excerpts from the text into Japanese,
explaining the meaning of a phrase or sentence in Japanese, choosing the
correct meaning of vocabulary in the text, grammar/vocabulary fill-ins,
comprehension Q and A, and true/false comprehension. Use of receptive and
productive items varies widely across universities.
The three reading passages on the center test have the least variation in item
type and are completely receptive. The first long passage (number 3C) is a
reordering task of three sentences into the passage. The second text (number
4) includes a graph. There are five items, the first of which is about the graph
(task in Japanese, distractors in English), and the other four are cloze
comprehension questions about the text, all in English. The last long passage
(number 6) has five Q and A items in English and one true/false) (task in




The Gakushuin exams contain a variety of item types which subscribe to the
general list above. They contain a mix of receptive and productive tasks, but
tend to have more productive items than the exams of the 7 universities. The
productive items take the form of translating a phrase or excerpt from the text
into Japanese, short answers in Japanese, and supplying a word or phrase in
English to complete an idea. Other items are concerned variously with reading
comprehension, syntax, and semantics.
The 7 universities contain too wide a range of task types to address
quantitatively in this study. Instead, observations about the productive and
receptive items for the reading passages of these tests will bemade. Sophia and
Rikkyo reading tasks are completely receptive, and apart from very short
transation tasks, so are Chuo and Meiji. Keio and Waseda law, economics, and
science reading tasks are also completely receptive. The Waseda literature
exam contains some productive items. Of particular note, the Keio literature
exam of 2004 uses one text for the entire test. Seven of the eight accompanying
tasks are receptive: three text excerpts for translation into Japanese; one
sentence translation from Japanese to English, one comprehension question
requiring an answer in writing, one vocabulary definition in Japanese, and one
short essay in Japanese.
Several other points about the reading passages are of interest and worth
mentioning here: First, rubrics (task explanations) are given in Japanese for all
exams, including the center test, except for the Waseda law and economics
exams. The individual items are variously written in Japanese or in English,
with most distractors in English, but some in Japanese for all universities and
the center test (except for Rikkyo and Sophia, which have English-only items).
Test-takers therefore have to switch back and forth between languages
frequently during the test.
Second, as noted above, the center test uses a graph in the second long
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passage. This is unique, as no university uses a graph or other visuals with their
texts.4
Third, the vocabulary notes, which give Japanese definitions of expected
unknown words, were used minimally (i.e., 1-3 words) by all universities and
the center test, except for Aoyama and Sophia, who generally listed more than
10 words.
5. What skills are measured in the reading passages?
The wide range of task types shows that several different skills are tested in the
reading passage items. They include reading comprehension, of course, but are
also strongly focused on grammar and vocabulary. The wide use of translation
is more than a comprehension task and therefore calls on other skills beyond
understanding of the passage. Besides language skills, test-taking skills need to
be well-developed, as test-takers are asked to do a variety of different tasks, and
to switch between two languages frequently in many of the tests. They also
need to have a fairly wide general knowlege to cope with the variety of topics
covered in reading passages, and also need to know the vocabulary that goes
with them.
Discussion
The data show that the center test reading passages are considerably shorter
and easier than those for Gakushuin or the other 7 universities, while
Gakushuinʼs texts are considerably shorter than the 7 universitiesʼ, their reading
and vocabulary levels are very nearly the same as the averages for the 7
universities. The Flesch-Kincaid and Flesch Reading Ease indices show that the
center test reading passages are grade 8 level, while Gakushuinʼs reading
passages and the other universitiesʼ are at nearly grade 10 level or above.
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The validity of using reading difficulty indexes intended for (and validated
with) native English speakers is questionable. Greenfield (2004) reports a
reading difficulty study based on cloze reading tests used with EFL students.
The results showed a close correlation between these scores and the Flesch
Reading ease and the Flesch-Kincaid indexes. He concluded that these formulas
are valid for EFL use. However, even with the validity confirmed, these indexes
still use vague and inappropriate descriptors for an EFL context. Therefore, it is
still difficult to use these indexes effectively or convincingly with the current
descriptors.
The vocabulary levels for Gakushuin and the 7 universities are nearly the
same as well, while those for the center test are much lower. Vocabulary above
SHS2 level is fairly high, as was shown in the results section, thus suggesting a
mismatch between what students are expected to know at the end of high
school and what these universities expect them to know on the exams.
The data for the text topics and item types show that the center test and
Gakushuin used a narrower range of text topic than the 7 universities. The
same can be said for the item types. The center test had the least variation in
item type, and also fewer items per reading passage than the Gakushuin exams
did. The Gakushuin items aremore similar to those of some of the 7 universities
in that they contain a mix of receptive and productive tasks, while the center
test was completely receptive. This is likely due to the large test population for
not only this English test but for the other 20-odd subjects that the center
administers, which are also receptive. More than half of the tests of the 7
universities used only receptive items on their tests.
The text types, according to the data available are rather too general, as it is
not clear what “general interest/general information article” and “essay”
mean in terms of what kinds of writing they refer to. If this is important and
relevant to the resulting items that the universities produce or the types of





Looking at the data averages (Table 3) , there appears to be little variation
among the four faculties examined. All 8 universitiesʼ reading passages are
about the same average lengths, the same level of reading difficulty, and contain
very similar vocabulary levels. However, the individual universities, as reported
in the results section, are very different from each other and even within their
four faculties. Therefore, as Brown and Yamashita (1995a) pointed out, it is
important for applicants to be aware of those differences and to prepare for the
tests according to the university and to the faculty. Gakushuin University is
somewhat of an exception to this in terms of reading and vocabulary difficulty,
which tend to be fairly similar across faculties. Gakushuinʼs exam formats are
also quite similar among the faculties, which may be both a strength and a
weakness, since although it is easy to compare, or to prepare for the different
exams, it is questionable that the same types of tasks and formats are
appropriate across the board.
University entrance exams are generally administered by the individual
faculties or departments, but the test-makers may not necessarily belong to
those faculties. Therefore, there needs to be interface between the entrance
exam committees and the faculties for which the exams are being made to
ensure that the English reading and other English skills that successful
candidates will need to study in their programs are addressed by the exams.
Further, the English entrance exams should also reflect to some extent the
kinds of English skills that the university wants incoming students to have, and
to follow through with English programs and support for students to help them
develop those skills during their university careers.
Future research should look more closely at the items that accompany the
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reading passages. More than half of the tests used receptive items only, which
begs the question: which, if either is more effective, a receptive or a productive
one?Are both types necessary and useful? The reading passages are themeans
by which test-takers are evaluated. The choice of texts, therefore, is crucial as
are the types and contents of the accompanying items. Receptive questions tend
to be shunned by some researchers as they are believed to test only certain,
limited skills. There needs to be a correlation between the difficulty of the
reading passages and the number and difficulty of the items, as this would give a
clearer picture of how difficult the reading items are. It would also be
interesting to compare this data with current high school materials and
methods of instruction. Finally, the value of using translation items needs to be
assessed in light of student training prior to university and to the expectations
of students once they enter university.
Notes
1. Three texts of 295-300 words were retained for this study.
2. The three items used from the center test were 3(C), 4, and 6.
3. Proper nouns other than days of the week and months of the year are
excluded from both Tango level checker and JACET8000 analysis tools.
Further, Tango level checker ignores names of countries. Finally, both
programs ignore proper names, but will tag the surname “Brown”, for
example as a color word.
4. There is one small exception to that in the Gakushuin tests: one text among
the 12 exams includes a sketch of a cube. However, it is peripheral to the
discussion and not referred to in the items.
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2.92.92.8
7.2
Table 1. Data for the 8 universities (MacGregor)
4.74.74.94.87.07.06.9 4.2
MEIJI
Data of average no ofwords, average FRE and F-K, average% above SHS2, center test and average% ofwords at or above JACET8000 level 5
are for the averages of the long reading passages (300 or more)













4.02,3,24,4,35,5,54,4,55.64,4,46,6,67,6,67,7,67.25,5,58,9,98,8,87,7,7total # of items
2.02,2,12,2,23,2,22,2,21.752,2,22,2,22,2,21,1,1# of long passages
6.86,6,67,7,77,7,77,7,7







12.610.110.610.78.610.4av % above SHS2
9.98.910.810.29.59.06.611.18.7
5.2av % above center
9.911.08.911.08.710.58.118.49.75.612.79.913.115.0
5.24.05.34.49.54.52.93.45.27.48.85.74.85.05.14.0








理 402Chuo 397Sophia 438
理 49.6Waseda 40.7Meiji 46.6Keio 43.8Aoyama 43.3low
文 58.7Meiji 73.7Chuo 58.2Chuo 62.0Chuo 64.4
Meiji 8.7low
経 10.8Waseda 12.0Aoyama 11.4Keio 11.2Aoyama 11.3high
F-K
Chuo 8.7
Table 2. Data ranges (by university; based on faculty averages) (MacGregor)
理 8.9Chuo 8.6 Meiji 6.6
Rikkyo 法/経 2.8Meiji 文 5.6low
Meiji 経 9.9Aoyama 経 8.8Meiji 経 18.4high































av # of words
1.72.12.31.9# of long passages







5.6av % JACET level 5以上
5.45.25.75.45.2av % above center


















Table 3. Data averages for  the 8 universities by faculty,  the 7












































































































































































の 1億語に及ぶデータの集積である BritishNational Corpus（BNC）を参照コー
パスとして比較し、それぞれの学部系統（およびセンター試験）の長文問題に
おいてどのような語彙が有意に高頻度で用いられているかを分析した。






















法律関係の専門用語としては、LAWSUIT(S) , SUSPECT が見られる。ト
ピック分析の項で見たように法学部系では社会問題に関する文章の出題が有意
に高かったが、ANTISOCIAL などはそれを裏付けていると見ることができよ
う。また、一連の SMOKERS, LUNG, SMOKING, TOBACCO, CANCERは喫煙
による健康被害という一つの社会問題（もしくは健康問題）に関連しているも
のと思われる
そのほか、INTERNET, “MOBILE PHONES” といった近年社会的に大きな
影響を与えた新技術に関する語や、2002 年度のノーベル化学賞を受賞した田中


































FORESTS, EARTH S̓, CREATURES, CONSERVATION などが見られる。
（DISAPPEARINGも「消え行く動植物・森林」などという文脈で使われている





















































注 4）本研究における統計計算には統計解析アドインソフト、『エクセル統計 2006 for
Windows』（社会情報サービス，2006）を使用した。
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文 法 経 理（工）4学部
100101交通・運輸
000002200
文 法 経 理 4学部









6 6 1 17 1 0 0 0 1
教育・学校・学問 1 3 6 2 3 14
100100通信・メディア
000001010
1 0 0 0 1








4 5 1 12 0 0 2 0 2
思想・哲学・宗教 0 2 0 6 1 9 0 0 0 0 0
動物・植物 0 3 2 0 4 9 1 0 0 2 3
自然・環境 0 3 0 1 4 8 1 0 0 1 2
音楽・芸術・文学 0 3 1 0 1 5 1 0 0 0 1
経済・金融 1 0 1 3 0 4 0 0 1 0 1
国際関係 0 0 3 1 0 4 0 2 0 0 2
スポーツ 1 1 1 1 0 3 0 0 0 0 0
政治 1 0 2 1 0 3 0 0 0 0 0
宇宙・地球 0 0 1 0 2 3 0 0 0 0 0
法律 0 0 3 0 0 3 0 2 0 0 2
旅行 0 1 0 1 1 3 0 0 0 0 0
職業・労働 1 0 0 2 0 2 0 0 0 0 0














文 法 経 理（工） 4学部
0.50.00.01.90.06.7交通・運輸
0.00.00.00.00.01.0＊＊ 4.90.00.0
文 法 経 理 4学部









11.1 11.8 2.4 8.9 16.7 0.0 0.0 0.0 4.2
教育・学校・学問 6.7 6.7 11.1 3.9 7.3 7.3
0.50.00.01.90.00.0通信・メディア
0.00.00.00.00.00.50.02.00.0
16.7 0.0 0.0 0.0 4.2








7.4 9.8 2.4 6.3 0.0 0.0 33.3 0.0 8.3
思想・哲学・宗教 0.0 4.4 0.0 ＊＊ 11.8 2.4 4.7 0.0 0.0 0.0 0.0 0.0
動物・植物 0.0 6.7 3.7 0.0 9.8 4.7 16.7 0.0 0.0 33.3 12.5
自然・環境 0.0 6.7 0.0 2.0 ＊ 9.8 4.2 16.7 0.0 0.0 16.7 8.3
音楽・芸術・文学 0.0 6.7 1.9 0.0 2.4 2.6 16.7 0.0 0.0 0.0 4.2
経済・金融 6.7 0.0 1.9 ＊ 5.9 0.0 2.1 0.0 0.0 16.7 0.0 4.2
国際関係 0.0 0.0 ＊ 5.6 2.0 0.0 2.1 0.0 33.3 0.0 0.0 8.3
スポーツ 6.7 2.2 1.9 2.0 0.0 1.6 0.0 0.0 0.0 0.0 0.0
政治 6.7 0.0 3.7 2.0 0.0 1.6 0.0 0.0 0.0 0.0 0.0
宇宙・地球 0.0 0.0 1.9 0.0 4.9 1.6 0.0 0.0 0.0 0.0 0.0
法律 0.0 0.0 ＊＊ 5.6 0.0 0.0 1.6 0.0 33.3 0.0 0.0 8.3
旅行 0.0 2.2 0.0 2.0 2.4 1.6 0.0 0.0 0.0 0.0 0.0
職業・労働 6.7 0.0 0.0 ＊ 3.9 0.0 1.0 0.0 0.0 0.0 0.0 0.0





































































































































































































































































































































































































































































































































































































































































































































































































語％（延べ） 13.7 12.8 13.1 7.9 13.1 18.0 9.9 6.4 16.0 18.4 15.2
センターレベル
外単語％（延べ） 7.2 7.1 7.2 4.4 6.2 12.7 5.2 3.4 7.4 8.7 9.4
J8000・レベル 5
以上の単語％ 9.5 5.3 8.0 5.8 4.8 11.9 6.6 4.2 6.8 7.4 5.3
文の長さ（単語










































































































































語％（延べ） 10.6 13.8 15.3 10.0 9.8 13.1 6.1 10.8 5.1 8.1 8.0 11.0
センターレベル
外単語％（延べ） 5.2 6.3 7.7 6.4 4.0 2.9 3.2 3.9 1.7 4.2 2.5 3.0
J8000・レベル 5
以上の単語％ 4.2 4.0 11.7 6.9 3.3 1.7 3.0 10.6 2.8 5.2 3.1 11.1
文の長さ（単語

































































































Reading Passages in English Entrance





In this project, long reading passages of 2004-2006 English entrance
examinations for eight private universities including Gakushuin were analyzed
for length, vocabulary level, readability, type of question, topic, keyword and
text type and compared with the National Center Test. The exams were
selected from the four standard faculty types found in many universities ― law,
economics, letters, and science ― and examined according to these faculties.
Results showed first that the exams for private universities were more difficult
than the Center Test. Second, the topics and keywords used for the exams were
somewhat different from faculty to faculty. Finally, general information texts
（ronsetsubun）were frequently found in the exams of all four faculties as well as
in the Center Test.
論文要旨
― 229 ―
